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Tämän etnografisen tutkimuksen tarkoitus on kuvailla syrjäytymässä oleville nuorille suunnattua taideprojektia ja 

selvittää mikä merkitys tällaisella projektilla on näille nuorille. Osa nuorista ei pysty vastaamaan yhteiskunnan heille 

asettamiin haasteisiin. 1990-luvun lama rikkoi yhteiskuntarakenteita vaikuttaen nuorten elinoloihin. Tämän hetkisen 

(2013) tilastotiedon mukaan 51 341 15–29-vuotiaista ei ole työelämässä tai suorittamassa minkäänlaista 

peruskoulunjälkeistä tutkintoa; he eivät ylipäätään osallistu juuri mihinkään toimintaan. Myös nuorten mielenterveys on 

herättänyt paljon keskustelua viime aikoina. 

 

Teoriataustassa käsitellään sekä syrjäytymistä että taiteen olemusta ja merkitystä yksilölle. Syrjäytymistä on vaikea 

määritellä vain tilastotietojen perusteella. Syrjäytymisprosessi merkitsee muutosta, johon vaikuttavat sekä yksilö itse 

että ympäröivä yhteiskunta. Tässä tutkimuksessa olennaisin syy syrjäytymiseen oli mielenterveydellinen. Halusin nähdä, 

pystyykö taide olemaan väline, jonka avulla nuoret pystyisivät kommunikoimaan ja kokemaan osallistumisen tunnetta. 

Keräsin aineistoa kahden kuukauden ajan Myrskyn järjestämässä taideprojektissa. Myrsky on valtakunnallinen 

nuorisoprojekti, joka pyrkii estämään syrjäytymistä kohentamalla taiteen avulla nuorten hyvinvointia. 

 

Frances Kaplan (2006) jakaa taiteen vaikutukset kolmeen luokkaan: taide muuttaa tunteita, taide on kommunikoinnin 

väline ja taiteen tekeminen on erityinen prosessi. Taiteen ainutlaatuisuus piilee mielen voiman ja sensomotoristen 

taitojen yhteisvaikutuksessa. Taiteen tekeminen on kokonaisvaltainen ja vaistonvarainen prosessi, jossa materiaalinen 

todellisuus yhdistyy tunteisiin. Tämä mahdollistaa yksilön sisäisen ja ulkoisen maailman yhdistymisen.  

 

Aineistotriangulaatiota käytettiin kokoamalla aineistoksi havaintopäiväkirja, joka sisälsi epävirallisia keskusteluja 

osallistujien kanssa, yhteishaastattelu kahdelta ohjaajalta sekä osallistujien palautelomakkeet, joissa tiedusteltiin heidän 

projektiin liittyviä odotuksiaan ja niiden täyttymistä projektin aikana. Toimintaa veti kaksi ohjaajaa ja projektiin osallistui 

kuusi nuorta. Aineistoon perustuen loin osallistujaprofiilit, jotka paljastivat mielenterveydellisten ongelmien hyvinkin 

voivan syrjäyttää nuoren. Analysoimalla ohjaajien haastattelun sain selville, että kommunikaation vaikeus ja itseilmaisu 

olivat projektin olennaisimmat haasteet. Taidetoiminnan päärooli oli luoda osallisuutta vastaamalla juuri näihin 

haasteisiin. Taide mahdollisti kommunikaation ja loi metaforia, joiden avulla nuoret pystyivät puhumaan vaikeistakin 

asioista. Taiteella oli myös terapeuttinen vaikutus nuorten terveydentilaan. Palautelomakkeiden mukaan taideprojekti 

vaikutti myönteisesti varsinkin uusien ihmissuhteiden, hyvän ryhmähengen ja projektin aikana saadun tuen kautta. 

Vaikka osallistujilla oli vaikeuksia keskustella ja ilmaista itseään, he olivat palautteiden mukaan kokeneet projektissa 

myönteisiä asioita. Keskustelujen ja kuuntelemisen tärkeys mainittiin eniten. Tämä projekti osoitti, että taide pystyy 

tukemaan nuorten osallisuutta ja antamaan heille myönteisen kuvan tulevaisuudesta; taiteen avulla pystytään 

muuttamaan sekä yksilöä että yhteiskuntaa. 
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The purpose of this ethnographic study is to describe and understand the meaning of an art project aimed for young 

people facing the risk of exclusion. Some young people cannot adapt to the expectations the society has towards 

them. According to the statistics, there are at the moment 51 341 youth between 15-29 years who are not taking part 

in any meaningful activities, i.e. they are not working or studying further after finishing the compulsory education. The 

recess years in the 1990’s broke many social structures which had an influence on the conditions the young 

generation have to live in today. Young people’s mental health has been discussed widely during the past years.  

  

The theoretical background of the study consists mainly of two concepts: exclusion and the essence of art. Exclusion 

is hard to define solely on the basis of statistics. Nevertheless exclusion is always a change in being which means 

exclusion is a process with different conditions. It might result from individual’s own actions or from the surrounding 

society. In the project discussed in the present study, the main reason for exclusion was mental health issues. I wanted 

to see if art can be a tool in enabling the participants of the project to interact and open up. The data collection in an 

art project organized by Myrsky took two months. Myrsky is a nationwide youth project aiming at preventing social 

exclusion by improving young people’s wellbeing through art.  

 

According to Frances Kaplan (2006) art has three major effects on us: art transforms our emotions, art is a tool for 

communication, and making of art is a special kind of a process. What makes art process so unique is the simultaneous 

combination of mental intensity and sensorimotor skills. It is a holistic and intuitive process where material reality and 

feelings are connected. This enables art to connect individual’s inner and outer worlds. 

 

Triangulation of data was used by collecting a field diary including informal conversation quotes from the participants, 

a joint interview with the two instructors, and feedback questionnaires from the participants asking about their 

expectations concerning the project. Six young people took part in the art project that was led by two instructors. I 

created participant profiles which revealed that mental health issues can very well trigger young persons’ exclusion.  

By analyzing the instructors’ interview I found out the main challenges in the project: communication and self-

expression. The main role of artistic activities in promoting participation was to help facing these challenges. Art 

enabled communication and created metaphors in dealing with difficult matters; hence art carried a therapeutic value. 

By summing up the feedback questionnaires I found out about the positive effects of an art project: meeting new 

people, experiencing good group spirit and getting support during the project. Despite the difficulties in 

communication and in self-expression, the youth had gained some positive experiences from the project; in feedback, 

discussing and listening were mentioned the most. This art project gave the participants hope for a better future 

which shows that art can indeed make a difference by creating participation and contributing to social change. 

 

 

 

 

 

 

 

Asiasanat  art, artistic activities, exclusion, mental wellbeing, participation, project work, self-expression, youth   
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1. INTRODUCTION 

 

 

”Something for everyone is nothing for no one.” Ruger Hauer 

(”Jokaiselle jotakin on ei mitään kellekään”) 

 

 

1.1. Background of the study 

 

 

Someone told me once that you cannot understand yourself unless you feel connected to 

the community you live in. You need to be a part of it. Being part gives meaning to your 

existence. What if you are not able to take part; you have difficulties to communicate and 

interact? 

One crucial way to take part in the society is education. Thousands of young Finnish peo-

ple face daily not being part. In fact at the moment 51 341 15- to 29-year-olds are not tak-

ing part in anything meaning they are not working or studying further after finishing com-

pulsory education. This is about 5% of the youngsters in that age group. (Myrskylä, 2012, 

1-3) This 5% cannot live up to the expectations Finland has towards them. Individuals 

ought to get an education followed by a decent job and start paying taxes for the common 

good. Social norms tell citizens how to fulfill these expectations. What if somewhere on 

the way life routines get side-tracked or an individual cannot adapt to the speed that norms 

would require to? Once that individual drops out s/he becomes excluded. One is part of the 

statistics and if lucky one gets help from people telling what to do to get on the track again. 

But has anyone ever asked these young people how they see the situation? Do they under-

stand what is going on? Rather than fixing the problem from the outside, young people 
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should be helped to discover their issues by themselves. These underlying factors might 

not be easy to find though. To be able to give meaning to one’s existence again one needs 

to realize the core issues and find out what is uniquely one’s own. This uniqueness is one’s 

biggest strength. It gives meaning. But it also requires creativity. One’s personal creative 

resources challenge the social norms. By finding personal norms might be a way to under-

stand oneself better. 

The mental wellbeing of young people raises discussion widely at the moment. A research 

done by the National Institute for Health and Welfare suggests that twenty per cent of 

young people born in 1987 have needed psychiatric treatment or medication for mental 

problems. Eighteen per cent of that age group does not have a degree after elementary 

school and forty per cent of this latter group suffers from mental health problems. These 

figures are fairly alarming. (Paananen, Ristikari, Merikukka, Rämö, Gissler, 2012, 3) 

Ritva Kaukonen, a researcher in Statistics Finland, has confronted the issue of exclusion 

being hard to define solely on the basis of statistics. She emphasizes that when looking at 

statistics on youngsters who have become school drop-outs or unemployed one needs to be 

critical. Statistics say that even 100 000 young people are now in either of those groups 

and perhaps facing exclusion but nowhere is mentioned that thousands of young people are 

often unattainable. Other statistics say 15 000 youngsters are facing exclusion on these 

areas. The difference is huge. Reasons for these differences might be various measuring 

methods and especially use of different terms and definitions of for example these unem-

ployed and school drop-outs. (Kaukonen, 2007)  

 In 2010 statistics there are 32 511 Finnish citizens aged from 15 to 29 without any record 

or mention on the statistics. This means they were not listed as unemployed, employed, 

students, on maternity leave, on military service or anything. These youngsters might be 

facing the risk of exclusion, more easily than the others. Of course it needs to be kept in 

mind that these statistics change and the groups reform, some youngsters may get a job, 

some might lose one, roles change. (Myrskylä, 2012) 

Something for everyone is nothing for no one is an excerpt from a song presented by Ruger 

Hauer. This song sums up for me the dominant atmosphere in Finland. It must be fair if 

everyone has the same starting points, gets similar possibilities and faces similar expecta-

tions. This kind of thinking rules out those who need something different. These people are 

easily left aside. It might result from individual’s own actions or the society. Nevertheless 
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if individuals never really figure out what is challenging them, one might be part of the 

nothing for no one –group. This research project has two main aims: to find out who are 

these people left aside and could art be a tool in enabling them to interact. 

 

 

1.2. The purpose of the study and the research questions 

 

 

The purpose of this ethnographic study is to describe and understand an art project aimed 

for young people facing the risk of exclusion. The central focus being studied is those 

young people, the participants of the project. The theory part includes two main aspects, 

exclusion and art. These two are linked together in the empirical part when looking into the 

project I took part in.  

I wrote my bachelor’s thesis on the possibilities of music being a tool to prevent exclusion. 

I have linked some parts of my bachelor’s thesis’ theory relating to exclusion in my mas-

ter’s thesis as well. Nevertheless these theories have been updated and mostly this thesis is 

completely new research material. Now I look more deeply into arts as a whole. 

In this master’s thesis I wish to answer the following research questions. The first two will 

be covered in the theoretical part of the study. 

1) What is exclusion? What causes it? What is the current exclusion situation like? 

2) What is art and how does it affect one? 

The next two will be looked at in the empirical part, the data analysis.  

3) Linking art and excluded youth: Who were the participants of the project? What chal-

lenged the project the most? What was the role of art in the project? 

4) How did the participants find the project?  

After the results based on the analysis, I shall discuss my findings in the final chapter. 
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2. THE POSSIBILITIES OF ART 

 

 

 

The saying art for art’s sake states that the intrinsic value of art is in itself (Oxford English 

Dictionary). Susanne Langer states that this value is not created by art itself though. She 

suggests that works of art are objects expressing the artist’s views resembling feelings of 

human experience (Eisner 2008, 7). I will next look into how art affects individuals and 

what kind of a therapeutic value it carries.  

 

 

2.1. Defining art 

 

 

A work of art is a concept, a unique object that an era has decided to call such; before the 

modern era art was more of a way of life. It reached the whole community through for ex-

ample bodily ornamentation, tattoos or dancing. Art was not just for “artists”. Before the 

late 18
th

 century a work of art did not even exist as a concept in the sense we understand it 

now, until the idea of modern aesthetics was created. For example Kant used aesthetics 

when defining norms whether something is beautiful. He acknowledged that art relates to 

individual’s personal experiences but only some things fulfill the standards of beauty. Only 

“geniuses” can create works of art. (Carey, 2005, 3-12, read also Townsend, 2001, 1-4)  

These sorts of ideas still influence today. The idea that a work of art has to be aesthetically 

beautiful is still strong, even though the definition of what is art has changed. From 

modernism onwards through postmodernism many previous assumptions were criticized 

and art as a concept was liberated.  Works of art do not necessarily need to have any spe-

cial aesthetic value anymore. Some say anything can be a work of art. Some say art re-
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quires to be theoretically justified and follow a certain pattern in art history. Some think art 

is divine or sacred. There are as many definitions as there are people because the way we 

see art comes from our consciousness. It is the sum of us as individuals. (Carey, 2005, 15-

31) On the other hand Wolff reminds us that when defining a work of art we must 

acknowledge the prevailing social ideologies, that art in fact is a collective cultural produc-

tion instead of only a personal one. (Wolff, 1993, 27-34)  

One might argue that today the so called art-world has lost its credibility because anything 

can be art. Mass media is full of all sorts of art works that have even become political 

tools. People die because of works of art. In September 2012 violent protests erupted over 

a film made of the Prophet Muhammad. The film was seen as offensive to the Prophet and 

Islam as a religion. Religious anger led to public anger, ending up in serious anti-Western 

violence. The anger originating from the film brought out discussion on far more serious 

controversies than the film itself such as frustration between claimed imperialism and Mus-

lim fundamentalism. (BBC, September 2012) Of course, many might argue whether the 

film can be seen as art at all. Nevertheless this shows what sort of social effects art might 

have. These sorts of social effects have triggered criticism on art as a political tool 

strengthening social power relations. Some claim the western concept of art is coordinated 

by only a fraction of the society. Artworks have even been criticized becoming pieces of 

merchandise that need to meet the requirements of marketability. (Addison, 2010, 9-10, 

read also Tuomikoski 1987, 43-44) 

 

 

2.2 How does art affect one? 

 

 

Art has always been a significant part of human history. It has affected human evolution 

and still does by influencing our behavior. As concluded earlier there is no universal defi-

nition of what art actually is. John Carey and John Dewey both state that anything can be 

art if someone thinks it is. The concept of art has exploded beyond our control. This is why 

Carey suggests that instead of wasting time trying to find out what art is we should look 
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into how art has affected and transformed people’s lives. What do the arts actually do to 

people? (Carey 2005, 166-168; Dewey 2010, 11-103) 

However let us shortly have a look at one definition of what art is according to modern 

beliefs because it also reveals some meanings of what art does to people: 

”The expression or application of human creative skill and imagination, typically in a vis-

ual form such as painting or sculpture, producing works to be appreciated primarily for 

their beauty or emotional power”(Oxford English Dictionary)  

This definition states that art is a process brought together by creativity and imagination. It 

acknowledges art’s ability of having an emotional power, affecting our emotions. Art is 

often linked with ornamental connotations, referred to as beauty in this definition. Some 

definitions state art even being a way to get “a natural high”. Already Plato acknowledged 

hundreds of years ago that art is a threat to rationality. He stated that senses and emotions 

differ from rational thinking and that art affects exactly those two. This connection be-

tween art and emotion is often brought out in literature. Art is even defined being a way to 

reveal emotions and feelings. (Eisner, 2008, 3-7)  

Frances Kaplan supports the link between art and emotions. However she states there being 

two other major characteristics in art; Kaplan divides art into three areas: art transforming 

our emotions, the importance of making art and art as a tool for communication. (2006, 95)  

 

 

2.2.1. Art transforming our emotions 

 

 

There is evidence that experiencing art calms you down and gives you a sense of peace. It 

affects your emotions. Kaplan states that when art has this sort of an influence on the brain 

our “internal babble is suppressed while sensory modules are activated”. In this example 

art is a tool for being able to stop and think, to quiet down. (2006, 96-98) 
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If art is claimed to affect emotions what are emotions? Emotions and feelings are difficult 

to define scientifically. These two are not completely synonyms either even though they 

are often used as such. Feelings are physiological changes registered by the individual as 

having an effect in mood. This results in some sort of an action. In other words the indi-

vidual is activated by this change of mood. This reveals the affective nature of feelings. 

Affective means that feelings enable reaching another state of consciousness. When senses 

receive information they are affected by it, therefore the whole individual is. Feelings are 

often also described as emotional. Originally the term emotional derives from the concept 

of moving out, taking something out. When individual’s inner state is changing and want-

ing to get out to be acknowledged, it is described as an emotion. Basically, an emotion is 

the process that results in feelings. Nevertheless we tend to use feelings and emotions as 

synonyms. One might talk about a feeling, emotion or affection yet mean the same thing. 

(Tuomikoski, 1987, 119-120) In this research I will mainly use the term feelings.  

Why is it then import that art affects feelings? Feelings play a major role in interaction. 

People observe the feelings of others. Interpreting others’ and one’s own feelings is an 

important skill.  Interaction and therefore feelings strengthen communities but the key is 

how to adjust them. School-age children understand already fairly well how others feel but 

not everyone can control for example their aggressiveness. One should not deny any sorts 

of feelings but to know how to deal with them. The aim is to be able to resolve personal 

conflicts, to stay balanced and able to function. This is very important since feelings are 

not permanent but alter according to the situation. When known how to handle feelings one 

can adapt more easily to surrounding changes. (Nurmi, 2006, 104-109) 

Everyone is familiar with different sorts of feelings such as anger, pity, love, hate, sadness, 

joy or envy. Feelings can be either pleasant or horrible, or anything in between. They are 

unique and private to the individual going through them. Therefore feelings are highly sub-

jective phenomena. They are present only in everyone’s own consciousness. They reveal 

what matters in life, what one feels pleasant or unpleasant about. This is exactly the key of 

art affecting feelings. Art can be a tool to deal with negative feelings or strengthen the pos-

itive ones. (Tuomikoski 1987, 121) 
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2.2.2. Making art 

 

Why individuals make art has a long history. It is believed that human kind has a strong 

need to make art in order to survive. People have been forced to see the reality and sur-

roundings from many various perspectives, varying distances and during different times of 

the day light. Reality is dynamic. It changes. One must interpret and make sense of some-

thing abstract and unknown. The importance of art can be a modern result of this, an exten-

sion of surviving and making sense of what is going on. (Kaplan 2006, 95-96) 

According to Dewey the true meaning of art is fulfilled only while making it. He says that 

experience is what takes place when creating art and experience is the key concept. Dewey 

states that true art is a process of particularly an individual making art. If we disconnect art 

from its context it does not mean anything, or affect anyone. This context is strongly linked 

with the individual because of his/her background. Making art is a form of interaction be-

tween self and the world. (Dewey 2010, 11-103) 

 

 

2.2.3. Art as a tool for communication 

 

 

As concluded earlier art is a process of emotions and experiences created by an innate push 

to make sense of one’s surroundings. However in order to bring out emotions through art 

one needs to be able to communicate. Art can be a tool for this.  

Early drawings and paintings in cave walls and rocks are considered first signs of art being 

used as a tool for communication. This sort of visual representation affected strongly the 

development of written language and still can be seen in for example Chinese; language is 

a symbol system, as well as art is. They can both be keys for communication. (Kaplan 

2006, 98-99) 
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There are also other ways to communicate through art. Paula Tuomikoski says art is a form 

of communication between three factors: artwork, artist and audience. Art itself does not 

have a true value until it is discovered and perceived by others than the artist. A work of art 

is a gift from the artist to the audience. She calls art a process where individual’s con-

sciousness transforms due to another individual. Thoughts are shared and communicated. 

The audience receives something that was prior to this process beyond their consciousness. 

This changes their thinking. (Tuomikoski 1987, 37-44)  

Kaplan states that art can be a way to make oneself seen. For example sharing a work of art 

in a group setting can be a push from isolation towards interaction with others. This can 

ease overcoming loneliness when one realizes having things in common with the other 

participants. In this case art enables some sort of indirect communication between the indi-

viduals, a language without words. (Kaplan 2006, 126) 

 

 

2.3. Why is art needed? 

 

 

We have looked into how art affects but why do we need it? Venkula (2011) says that art is 

one of the keystones in life. She noticed in the late 1970’s working with challenged young-

sters that they learn well but do not know how to use this knowledge. They have the 

knowledge but not the skills. They do not know how to act. She states that ability to think 

and act does not create itself only through receiving knowledge, one needs to develop the 

mind in other ways as well. Art is a tool for this. Venkula also states that besides science 

there is a similar need for ethics and art. This combination is the basis of life. At the mo-

ment strong material and science based aspects shake this balance. She claims that the cur-

rent world view needs to be reassessed by justifying the need for this combination. Science 

explains the cause and effect concept and therefore order too. Ethics helps us to tell right 

from wrong. Art creates an aesthetic dimension that enables us to discover harmony and 

balance, affecting all our senses, teaching us to think and act. (Venkula, 2011, 7-23) 
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Why art is so important is due to its ability to make one move closer to reality by actually 

disconnecting one from the self. Art liberates from too strong sentimental perspectives. 

This gives space for spontaneous action. Action and concrete activities are necessary for 

individual’s development. They strengthen the skills of how to use knowledge; how to act. 

Action connects the individual to one’s own life and the surrounding one. By only observ-

ing, one is not truly part of it. As an example learning to play violin develops social and 

physical skills and strengthens respect for music among others. Only listening to music sets 

the individual as an observer. It does not require special accomplishments or develop the 

listener by making aware of one’s own skills. By playing one uses and applies music, by 

listening only consumes. Art can through action attach one to self and the surrounding. 

(Venkula, 2011, 43-49)  

 

 

2.4. Therapeutic aspect of art 

 

 

” [---] perhaps art can’t save the world, but combined with therapy it can have a signifi-

cant part to play in rescuing some of its citizens.” (Kaplan 2006, 15) 

 

 

Art therapy is based on the creative process of art making. Individuals explore their issues 

and experiences through art that introduces this process a concrete element affecting many 

senses. Participants discover unconscious emotional conflicts that might have triggered the 

prevailing health problems. Art therapy is assumed having healing effects through helping 

individuals develop self-awareness, improve social skills, ease signs of distress and create 

a healthy self-esteem. (Malchiodi 2011, 20, 39-40; Rankanen 2007, 35-36) 

Art replaces verbal communication by offering art as a tool for interaction and self-

expression. Art is a nonverbal visual language that individuals can use to convey personal 
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thoughts and experiences that might be impossible to bring out in other ways, too difficult 

to merely discuss about. The finishing touch of the process is one finding personal mean-

ings in the art that has been created; externalizing hidden internal feelings. This means that 

artworks are transitional objects bringing out what lies deep within individuals. (Malchiodi 

2011, 20, 39-40) 

The therapeutic value of art was understood already in the 1940’s. Adrian Hill, a British 

artist, was presumably the first person to use the concept of art therapy. He had acknowl-

edged the therapeutic value of drawing and painting while recovering from an illness. Hill 

emphasized art as therapy, instead of art in therapy. He suggested that art has a strong ther-

apeutic value. Besides artists psychotherapists at the time acknowledged that self-

expression through non-verbal artistic methods can be beneficial to individuals. This trig-

gered the rapid development of art therapy during the 20
th

 century. Even though today art 

therapy has its own branch of science and training, and often strongly works within a med-

ical framework, artistic expression is used as an intervention method by many other profes-

sions as well. Therapeutic art is applied by psychotherapists and psychologists but also by 

social workers, educators and different kinds of instructors.  (Malchiodi 2011, 24, 37-38; 

Seeskari 2011, 32-33) 

 

 

2.4.1. From formal to informal art therapy  

 

 

Like Hill my main interest lies in art as therapy instead of art in therapy. I assume art has 

an intrinsic therapeutic value, for example because it can be used in many contexts. Never-

theless officially only trained therapists can talk about exercising art therapy, formal art 

therapy. The framework of my project was not within formal art therapy since the instruc-

tors were not trained therapists. Nevertheless the processes in the project turned out to have 

strong similarities and applications to it. I use the term informal art therapy. In literature 

there is no such concept but I feel like it fits this context the best. Informal art therapy 
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shuts out the need to strictly define participants’ training, diagnosis or desired result of the 

process. Instead I can focus on what are the core processes in art therapy.  

The overall aim of therapy is treating client’s psychological problems by seeking to under-

stand them through the interaction of the therapist and the client, usually following a diag-

nosis. There are different trends in therapy often working within psychological and psy-

chotherapeutic frameworks. The branches of therapy are diverse and in fact there are over 

two hundred different forms of it. Even under the concept of art therapy there are dozens of 

different methods; for example dance and movement, music, poetry and narrative, drama 

and play therapy. Art therapy has its origins both in psychotherapy and art. (Hentinen 

2007, 21-25; Malchiodi 2011, 20-23) 

The therapeutic aspects of art were acknowledged far before art therapy as a practice was 

created. However when looking into therapeutic art, I found mainly literature on the use of 

art in therapy. What is the relation between art therapy and therapeutic art? It is at the same 

time simple and complex. Art therapy is the intentional procedure of healing using art as a 

tool. However I assume that art is therapeutic even when it is not intentionally used follow-

ing a diagnosis.  

 

 

2.4.2. Art works unconsciously 

 

 

The core processes of art therapy reveal its therapeutic value. Those processes would not 

be the same without art. What makes art process so unique is the simultaneous combina-

tion of mental intensity and sensorimotor skills. It is a holistic and intuitive process where 

material reality and feelings are connected. This enables art to connect individual’s inner 

and outer worlds. (Mantere 2007, 12) 

Creative actions and making art often take place unconsciously. The creator works at least 

momentarily without control or understanding of one’s own actions. It can be almost cha-

otic. This is nevertheless an essential aspect of the process. It can reveal meanings and val-
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ues that cannot be found otherwise. Only after creating without control can one focus on 

consciously reflecting and evaluating the situation. By reflecting one can find an analogy 

between mind and the work and the process can even be worked on further. The idea in 

losing control is that the individual could forget the current state of mind and give space to 

creating something new. The basis of an art process is not rationality but spontaneity and 

mental images. (Mantere 2007, 13)    
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3. THE RISK OF EXCLUSION 

 

 

 

3.1. Defining exclusion 

 

 

When looking at the term exclusion in English dictionaries it is also referred to as isolation 

or alienation. In other terms a person can become a drop-out or segregated from the socie-

ty. Even the words rejected and left out are used in literature on this phenomenon. The Ox-

ford Dictionary defines exclusion as a process of excluding or the state of being excluded. 

The same dictionary defines the verb exclude as to deny someone access to a place, group 

or privilege. In Finnish the verb to exclude would be the closest to the word syrjäyttää. 

Nevertheless in Finnish we often deal with these issues using the word syrjäytyä, to be-

come excluded. The latter case creates the impression that the one excluding is the one 

responsible for the situation. Whereas the word syrjäyttää, to exclude, states that the sur-

rounding society is mainly to blame as who denies this individual access to a place, group 

or privilege. The word excluded, syrjäytynyt, refers to someone who has already been so 

called ignored, displaced or removed. Whether we use the word syrjäytynyt or syrjäytetty 

makes a difference. I believe that syrjäytetty is closer to today’s reality as it implies that 

societal factors have an impact on individuals’ lives. 

The origins of the word exclusion lie in 1960’s France where les exclus meant the poor 

people, originating from the Latin verb excludo that means to shut out, isolate, prevent or 

exclude. English language adopted this word and transformed it into social exclusion. This 

term is often compared with marginalization as a synonym, although marginalization usu-

ally has an emphasis on two different cultures causing the situation of being excluded. 

Marginalization has been a popular term in North American researches nevertheless in a 

European exclusion discussion the terms social exclusion and marginalization have got 

slightly different definitions. Exclusion which I mainly use as such is seen as a bigger phe-
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nomenon being caused by different cultures or poverty. Into the Finnish language the word 

syrjäytyminen comes from the Swedish word utslagning that was first used for unemployed 

people. From the end of 1970’s onwards it was used the same way in Finland until the re-

cess of 1990’s hit Finland, the whole phenomenon changed and the society needed new 

ways to define exclusion. (Lämsä, 2009, 23-28) 

All in all the term exclusion is strongly linked to changes in society and therefore the 

whole society affects on how exclusion is understood as a concept during different time 

periods. No more is it only poor people or marginalized, immigrant people who are ex-

cluded, but there are bigger factors having an influence. Nevertheless the term exclusion 

has a negative stamp that dates back to the 1980’s when a lot of talk about exclusion start-

ed to emerge in Finland due to big waves of unemployment, as mentioned earlier. The first 

uses of the term were linked with unemployment, lack of money and economic depression. 

(Kuula, 2000, 1-5) But what happened during the last two decades that made exclusion as a 

term shift from being only linked with labor markets and adults, to young people and their 

well-being? This is one of the questions that I reflect upon in this thesis.  

 

 

3.1.1. Conditions of exclusion 

 

 

To understand exclusion as a term and why its meaning has changed one needs to under-

stand the society. (Helne, 2002, 15) We need to define what exclusion actually stands for 

now compared to what it meant twenty years ago. The first harsh definitions of the exclud-

ed people being the unemployed ones, has changed into more complex definitions. No uni-

versal or unanimous definition can be made of it but some aspects of exclusion can be 

agreed upon. The most important thing is that exclusion is always a change in being which 

means that exclusion is a process. Anna-Liisa Lämsä, a youth researcher, presents five 

conditions for exclusion. The first condition is that a severe negative change is taking or 

has taken place in the individual’s life situation. The second condition is accumulation of 

problems affecting the person’s everyday life. For longer periods of time this can be very 



16 

 

 

exhausting so that the situation might therefore end up in a phase where those problems are 

no longer in control. The third aspect in defining exclusion is the lack of control over one’s 

whole life which causes alienation from the self. The fourth condition for exclusion is a 

severe conflict between the individual and community, since exclusion implies always a 

conflict or a misunderstanding between individual and the societal norm system. This leads 

to the fifth condition which is not being able to take part in the society. Exclusion is always 

caused by a deviation from the standard life course; something that should not happen ac-

cording to societal norms. (Lämsä, 2009, 39) 

When this five step definition is used on exclusion the target group changes from unem-

ployed ones to a bigger picture. This happened in the 1990’s when the realization came 

that young people and children might also face exclusion. The idea of social problems be-

ing left behind and handed on to the next generation was a totally new point of view. There 

was a worry about the future. The recess years also broke many social structures which had 

an influence on the conditions the young generation have to live in. (Lämsä, 2009, 40) 

 

 

3.1.2. Societal reasons for exclusion 

 

 

There is a controversy behind whether exclusion is something that is caused by an individ-

ual him- or herself or whether it is something that is done by some other people or the so-

ciety as a whole. Social exclusion theories study how exclusion is caused by concentrating 

on economic, social and political life of the society. Many versions of social exclusion def-

initions state that the underprivileged ones create their miserable conditions themselves. 

Nevertheless for example political exclusion theories suggest that economic transfor-

mations might be one of the main causes why individuals exclude but in the end the society 

as a whole is to blame. Many researchers remind that poverty and exclusion do not mean 

the same thing as it is often thought, on which assumption these theories are often based 

on. Exclusion is a process of being shut out from the social, economic, political or cultural 

systems which makes it difficult for the individual to take part in common cultural pro-



17 

 

 

cesses, to access employment and material resources and to participate in decision making. 

(Byrne, 1999, 1-12)  

Being a member of a society obviously has an influence on an individual’s life. This socie-

ty sets the norms and values that individual should ought to live by. But what actually 

causes exclusion from an individual point of view? Why particularly that individual ex-

cludes and not the others? Everyone else in the society faces the same conditions, or do 

they? I will look at exclusion from the individuals’ point of view and consider the possible 

reasons why an individual becomes excluded. 

 

 

3.1.3. Exclusion is relational 

 

 

Who has the right to say who is excluded? The history and dictionaries only show where 

the actual term comes from linguistically and how we define it in black and white. Obvi-

ously the term does not exist in a vacuum or only on paper but something has created this 

strong ongoing discussion. Why is it so difficult to grasp that term? I feel like it is because 

exclusion is relational. (See Helne, 2002)  

Unemployed, drug addicts, criminals, poor people, homosexuals, single parents, immi-

grants, women, divorced men, elderly people, children, prisoners, low-educated people, 

alcoholics, homeless people, disabled people… The list goes on but what actually links 

these people? It is the idea of them once, or still, getting the stamp of excluded people.  

Who says so? The discussion that stamps these people depends on who discusses; what is 

their interpretation. (Helne, 2002, 74) This is relational knowledge. Exclusion is something 

that is not absolute but not objective or subjective either. This means that exclusion is so 

called “situated knowledge” that is created in different kinds of lives of different kinds of 

people. And there are no two similarly situated people; therefore there are no two similar 

understandings in general. Exclusion can therefore be seen as a part of social and cultural 

reality that differs in different societies and situations.  (Karvonen, 1997, 171-204) But 
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what does this mean then? Why do we talk about something that exists in million different 

ways? Exactly that is why. We need to understand the reasons why different people talk 

about exclusion. What are their aims? Once there is an issue one automatically looks for 

the best solution for that particular situation. There are many factors in the exclusion dis-

cussion. There are governmental aims, financial goals, efforts to locate the excluded ones, 

desires to find the ones to blame, ideas to create one happy society or fears about what will 

happen. (Helne, 2002, 51) These are some of the factors that create the ongoing discussion, 

not the people who actually are excluded. 

 

 

3.2. Statistics on drop-out rates and degrees 

 

 

According to Statistics Finland the amount of graduates finding employment has actually 

increased during the couple of years. The biggest increase, two percentage points, was 

among youngsters with upper secondary vocational qualifications. 86 per cent of people 

with polytechnic degrees, 88 per cent of higher university degrees and 89 per cent of doc-

tor’s degrees found employment. Each of these had one percentage increase compared to 

previous year. These are interesting numbers since they show that employment of recent 

graduates has actually improved or remained the same, despite the bad employment situa-

tion starting in 2009. (OSF) So, basically the chances to find employment has not wors-

ened among those who have at least upper secondary vocational qualifications but the dark 

side of all of this lies in school drop-outs. Statistics of graduates finding employment do 

not show those who have dropped out from education. It does not show how many actually 

graduated and what is the current trend in this.  

During the term 2009/2010, 41 pupils in comprehensive schools in Finland dropped out 

completely from compulsory education. During that year also 152 pupils passed the age of 

compulsory education without a report, meaning failing school as a whole. When compar-

ing these numbers with the following school term of 2010/2011 you can see a big increase 

in the drop-out rates. In total 95 pupils dropped out from compulsory education which is 
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over double the number of pupils compared to the previous term. 180 pupils left compre-

hensive school without a leaving certificate; this is also over 30 more than previous year. 

(OSF, 2010, Discontinuation of education. Appendix table 2.) 

In fact 5,5 per cent of students in any sort of education leading to a qualification or degree 

discontinued their studies during the 2009/2010 academic year. In upper secondary general 

education 4.0 per cent, in vocational education 9.1 per cent, in polytechnic education 8.6 

per cent and in university education 5.9 per cent quit studies. The figures remained almost 

unchanged apart from vocational education where discontinuation increased after having 

decreased during the previous years. (OSF, 2010, Discontinuation of education) 

Basically you will be a lot better off with a degree. This is a common attitude but also the 

statistics speak for it. Also according to The Mannerheim League for Child Welfare al-

ready compulsory education plays a vital role. 

The Mannerheim League for Child Welfare is a Finnish NGO which works to promote 

children’s wellbeing with other private and public organizations. It is the largest child wel-

fare organization in Finland and therefore has strongly raised discussion on current exclu-

sion situation. The Mannerheim League has brought up the idea of making compulsory 

education longer. This might decrease the number of excluded youngsters. The idea behind 

this is that the task of compulsory education in fact is to ensure everyone has the required 

skills to take care of their own lives and ability to interact with others. The Mannerheim 

League states that the actions taken towards decreasing exclusion need to be consistent and 

comprehensive. They also remind never to forget to take into account the points of view of 

youngsters themselves. (MLL, 2011) 

 

 

3.3. Political rhetorics of youth exclusion 

 

 

The ongoing discussion is very heated at the moment. During the presidential election 

campaigns in the beginning of 2012 exclusion was a big topic. It was highlighted in many 
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debates and the winner candidate, President Sauli Niinistö, promised many times to tackle 

this issue. Being interested in this topic already back then I remember his words right after 

finding out he had won: “Exclusion is our common issue! (“Syrjäytyminen on yhteinen 

asiamme!)”. 

President Sauli Niinistö states the following in his inaugural speech: 

 

"Finland is growing older, and we need more young workers. Yet at the same time, more 

than 30,000 Finnish young people have fallen completely beyond the reach of society. We 

have tried to tackle this problem – the authorities in their official ways, volunteers in the 

community – yet social exclusion persists. Social exclusion is a big problem, but it cannot 

be an insoluble mystery. I will be convening a group of experts to consider how best to 

bring together young people’s sense of responsibility, the parents’ responsibilities and 

outside help. 

But more than anything else this problem requires each one of us not to turn a blind eye 

and think that it is someone else’s problem. Every one of us has eyes to see, and every one 

of us can do something. There may be someone near you who is in danger of dropping out 

of society. We have to catch and hold on to these young people. 

It is everyone’s responsibility, yours and mine."  

(Niinistö, 2012) 

 

These words were put into action by a controversial campaign Very ordinary things (Ihan 

tavallisia asioita) in September 2012. The campaign has raised a lot of discussion in Fin-

land about whether exclusion is taken seriously at all. Very ordinary things sums up con-

crete ways every single one of us can tackle exclusion for example by helping out our 

neighbors by cleaning or cooking, sleeping enough to support our own mental wellbeing or 

being critical towards advertisements. (Ihan tavallisia asioita, 2012) The campaign has got 

a lot of attention for not actually doing anything concrete. Paavo Arhinmäki, the incumbent 

Minister for Culture and Sport and the leader of the Left Alliance also says the idea is 

beautiful but not giving the young people what they need. He says youngsters in their own 

words need face to face –contact with professionals from labor and career offices and more 

youth workers. Interest in apprenticeship is far bigger than the spots available. Arhinmäki 

suggests that all in all exclusion is a structural issue, deeply rooted in our society. He gives 

an example of high education running in the family: 68% of high education students have 

highly educated parents whereas only 5% of them have parents with no education at all. 
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This is something that needs more than pretty words. He also states that syrjäytetty would 

be closer to the reality than syrjäytynyt. There is talk about “paternalistic authority“ 

(“holhoava esivalta”) but when the citizens are actually given some responsibility that is 

seen as the authority not caring. (Arhinmäki, 2012) 

 

 

3.4. The nationwide youth arts programme Myrsky aiming to prevent exclusion 

 

 

The art project of this research was organized by Myrsky. Myrsky is a nationwide youth 

project preventing social exclusion by improving young people’s wellbeing through art and 

culture. Art and culture affect all around us. Culture can be seen everywhere; in schools 

and other institutions, in the media, on the internet, in stores, on the streets, at home and 

even on bus stops as well as places that adults might not even know about. Youth culture to 

be exact is a world of its own. It is a dynamic process. As stated in this research, art is 

practically impossible to define. Therefore the aspect of what can be considered as an art 

project is remarkably wide. This is why Myrsky works in very versatile ways all over Fin-

land.  

Myrsky was created in 2008 in order to improve youth’s wellbeing by preventive tools. 

The Young People’s Living Condition’s Yearbook from the same year highlighted a wid-

ening gap between most young people who are getting fine and that particular group of 

young people who seem to face most of the challenges. Starting from 2006 the number of 

school dropouts has been increasing as well as the amount of children taken into custody. 

Depression has become a big issue. In spite of the fact that these issues are taken more se-

riously and sought help for more easily than before, the current situation is alarming. This 

polarization became a national concern. It was acknowledged that these unwell young peo-

ple are the basis of future Finland whose population is ageing quickly. Worries for how 

this will affect our nation were brought out. A need for tools to prevent the general social 

malaise is the basis of Myrsky. (Finnish Youth Research Society, 2008, 8, 150-151 and 

Siivonen, K.; Kotilainen, S.; Suoninen, A., 2011, 45-46) 
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At its early days Myrsky was funded by The Finnish Cultural Foundation for a period of 

three years. The Finnish Cultural Foundation is a private trust working with donations and 

bequests. Its main goal is promoting and developing cultural life in Finland. The founda-

tion is in fact nowadays one of the largest ones in Europe providing grants, organizing 

courses and lectures and supporting larger projects such as Myrsky. (The Finnish Cultural 

Foundation webpage) 

During 2008-2011 the 63 sub-projects nationwide with over 14 000 participants were 

hoped to gain interest and find meaning in society and local communities so that this valu-

able art youth work would keep on going actively. Good results ensured that from 2011 

onwards Myrsky is continuing its work under The Finnish Children and Youth Foundation, 

FCYF, who is according to their webpage “committed to improving the lives of young peo-

ple”. FCYF promotes integration, tolerance, diversity and employability in various ways 

by encouraging social responsibility for children and young people. (The Finnish Children 

and Youth Foundation webpage and Siivonen, K.; Kotilainen, S.; Suoninen, A., 2011, 13-

15)  

Myrsky has expanded from its early days. Professional artists and others with something 

suitable to offer are encouraged to apply for Myrsky funding to start a project. In 2012 

dozens of new art projects were granted funding all over Finland. These include dance, 

drama, music, visual arts and everything in between. There are for example rap workshops, 

comic clubs, dance and circus groups, crafts, theatre, graffiti, making animations. New 

ideas are being constantly created. (Myrsky webpage) Some projects are planned to last for 

a year, some for a couple of weeks, depending on the goal. One can say that Myrsky in-

cludes projects for and by hundreds of people, some taking part, some leading and creating 

those projects. It is really a large-scale project in Finland. (Siivonen, K.; Kotilainen, S.; 

Suoninen, A., 2011, 13-15) 

Myrsky is open for all kinds of art projects, as long as the participating youth is the starting 

point for creating art. They are the ones who make the art, they are the process itself. The 

instructors are professional artists. The projects are neither considered therapeutic nor are 

the instructors required to have a pedagogical background. Educating through art is a wide 

perspective and can be carried out effectively without specific education degrees. Further-

more Myrsky is not school based, but youth work in a broader sense. This enables appli-

cants from the cultural field to take part as an individual or a team of artists, an art associa-
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tion or a cultural organization. Or applicants can be public bodies such as municipalities, 

youth centres, schools or various public organizations. Youth group itself can also apply 

for Myrsky funding. The group can get assistance for organizing a professional instructor 

for them, paying the materials and renting out a place for the project. (Myrsky webpage) 

A very important aspect of an applying project is that it needs to reach those some passive 

young people. These young people are at times difficult to reach by conventional means. 

Myrsky’s projects are of course accessible for everyone but it especially wishes to find 

those who either due to their remote place of residence or difficult current situation in life 

are challenged to access art activities, or simply to connect with society. This connection is 

vital since the basis of the projects is exactly working together as a community and as a 

group, to get new contacts and viewpoints of life. This cannot be done during short periods 

of time, therefore the length of the projects need to be long enough to ensure that the par-

ticipants are empowered to find new ways of coping. Initially the projects were aimed for 

youngsters at the age of 13 to 17. The good results from first projects though extended the 

age group to reach young people from 12 to 29 years old. (Siivonen, K.; Kotilainen, S.; 

Suoninen, A., 2011, 13-15 and Myrsky webpage) 

Study made on 2008-2011 projects show that Myrsky has made a difference. Interviews, 

questionnaires and feedback reveal that young people taking part have through creating art 

gained happiness and joy of living as well as improved their communal abilities and skills. 

Art has strengthened youth’s social participation and they have gained new and unexpected 

ways to see their surroundings. Results emphasize the safe project environment that makes 

it easier to connect with the group. Positive feedback is another important factor. This 

feedback has not only come from the instructors but from the media and the whole com-

munity. Myrsky has gained publicity through its shows and this has strengthened youths’ 

connection with society. (Siivonen, K.; Kotilainen, S.; Suoninen, A., 2011, 242) 
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4. METHODOLOGY 

 

 

 

4.1. Previous research 

 

 

Siivonen, Kotilainen and Suoninen gathered a report of Myrsky’s projects which took 

place from 2008 to 2011. Iloa ja voimaa elämään – Nuorten taiteen tekemisen merkitykset 

Myrsky-hankkeessa (Joy and power for life – Meanings of art creation for young people in 

the Myrsky (Storm) project) was commissioned by the Finnish Cultural Foundation and 

coordinated by the Finnish Youth research Network.  The study did not concentrate on any 

specific project but covered a bit of all of the 63 projects nationwide. The research shows 

that creating art increased the participants’ happiness, joy of living, communal abilities and 

skills. (Siivonen, K.; Kotilainen, S.; Suoninen, A., 2011, 243) 

Depression is one of the most common mental health problems. It is also a severe issue in 

Ostrobothnia. A group of various professional artists and the hospital district created a pro-

ject aimed to offer art activities for individuals battling with depression problems in 2006. 

The key was that art activities convey a healing effect that keeps the mind lively. The re-

sults were good and the participants felt their self-esteem improving. They also mentioned 

gaining more courage to interact with new people. (Sand, 2007, 197-198) 

Aalto University School of Art and Design published a study called Taiteellinen toiminta, 

elämäntarinat ja syrjäytyminen (Art activities, life stories and exclusion). It discusses arts 

as a tool to strengthen oneself, identity and social skills to be able to make a difference in 

one’s own life and the whole community. (Sava & Bardy, 2002) Also the Finnish Journal 

of Music Education has published an article called Edistääkö musiikkikasvatus 

hyvinvointia? (Does music education improve well-being?) which discusses the hidden 
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effects of music in improving one’s wellbeing and preventing exclusion. (Lehtonen & 

Juvonen, 2009) 

Tapio Tenhu, an art educator at the University of Oulu, has looked into what sort of unique 

meanings do art experiences have for an individual, how art experiences create a life story. 

He states that through these experiences the individual connects himself to the surrounding 

world; the art is a presentation of one’s existence. By interviewing other art educators 

Tenhu found out that art can indeed carry various meanings. It can be a way of life, an aes-

thetic experience of seeing and making art, a symbol of something in your life or art can 

support identity formation. The interviewees emphasized personal reasons behind their art 

interests such as therapeutic aspects, expressing oneself and giving feelings of enjoyment. 

(Tenhu, 2007, 1-6, 68, 173)  

Minna-Maija Svärd continued her thesis on similar sort of views analyzing the impact of 

experiencing art in growth. She looked into how art educators saw their life path and speci-

fied different sorts of ways art affected their growth. She emphasizes that the core of these 

experiences is that art allows you to be near something, to feel and to live through situa-

tions that make you listen, wonder, surprise, enjoy and genuinely experience. Through 

such multifaceted experiences sometimes art can even trigger a process that reaches far 

beyond art. This gives meaning to your life and existence in general. (Svärd, 2008, 1-6, 49-

50) 

Päivi Eskelinen has focused on how art constructs identities. She looked into how making 

visual art can be a tool for young people to tell their story. She took part in a school based 

biographical art project where the youngsters made visual art on topics from their everyday 

life. The aim was that by getting together and concretizing their life experiences they could 

cope better and reflect more on themselves. She states that art is a language, a system of 

symbols, that links the individual to the surrounding world. (Eskelinen, 2004, 1-7) 

Mervi Kokko on the other hand links art as an experience to young people’s well-being 

and asks whether choir as a hobby supports this. She looks into choir as a community, as 

something that creates social capital through making art, in this case music and singing. 

This social capital as peer support is the key factor giving members of choir feelings of 

enjoyment. (Kokko, 2012, 1-10, 89) 
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All of these theses present ideas of art being an experience enabling one to reflect and 

think, to understand the surrounding world and to be part of it. The positive results from 

these studies encouraged me to find out what the Myrsky project could do in supporting 

youth with mental health issues. 

 

 

4.2. Distinguishing qualitative from quantitative approach 

 

 

There are two major approaches to research, quantitative and qualitative methods. A debate 

on which of the two research strategies is superior to the other one is strongly based on 

definitions of reality that change within the course of time. The question is whether reality 

is measurable or not. Stereotypically quantitative methods are used in natural sciences 

whereas qualitative strategies are popular in social sciences. However these both strategies 

interact methodologically as well as philosophically and therefore can be used at different 

points of the research. Nevertheless many choose to use either one of these. This research 

follows the pattern of qualitative research. I start defining qualitative methodology by 

shortly distinguishing it from quantitative. (Newman & Benz 1998, xi-xiii) 

Quantitative is the traditional, the positivist approach. It assumes that scientific research 

can discover valid knowledge, the truth, through collecting and verifying empirical data. 

The aim is to quantify data by measuring the occurrence of views in a specific sample. 

This sort of a sample is usually a group of randomly selected respondents across a large 

population. Quantitative researcher validates generalizations based on statistics and 

replicability while attempting to reduce the effect of social variables. Qualitative strategies 

on the other hand often pick a smaller number of respondents meeting the needs of the 

chosen research framework. Qualitative research aims to gain understanding of reasons and 

qualities in this specific framework. This method is said to be the constructivist, the natu-

ralistic and the postpositivist approach. It seeks to find views and interpretations of an is-

sue that could perhaps be later studied in quantitative methods. Qualitative research looks 

deeply into a special social setting wishing to create a theory explaining what was experi-
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enced. It wishes to present a statement of reality. (Creswell 1994, 4; Holliday 2007, 1-6; 

Newman & Benz 1998, 1-12) 

 

 

4.3. Ontological and epistemological assumptions 

 

 

Holliday (2007) states that qualitative and quantitative strategies present very different 

ways of thinking about the world, a different reality. The ontological issue of what is real 

in quantitative research is not that complicated. Reality is fairly objective. Universe can be 

understood and structured through science. With the correct use of research tools the con-

clusive results are valid. Qualitative beliefs perceive reality as subjective. Studies often 

cover only small parts of a socially constructed reality. Reality as a concept is a complex 

mystery that the researcher can interpret and describe. Every research situation is one of a 

kind, constructed by the individuals taking part. When analyzing data the qualitative re-

searcher needs to acknowledge there being as many realities as there are people in the 

world. Holliday highlights this by stating that “(---) qualitative researchers are increasing-

ly expected to come out and tell it as it really happened.” (Holliday 2007, 5-7) 

To be able to report the data as it really happened qualitative researchers tend to interact 

closely with the matter being researched. The epistemological issue of what is knowledge 

and how it is acquired is based on the relationship between the research and the researcher. 

The researcher is the one who creates the knowledge reported in the study. When using 

qualitative methods the researcher tries to minimize the distance to those being researched 

as in to make this knowledge as valid as possible. On the other hand this kind of a close 

relationship creates the value-laden and biased nature of the study. (Creswell 1994, 5-7) 

The ontological and epistemological assumptions had a strong influence in why I chose to 

use the qualitative approach. With a background in social studies my own worldview fol-

lows the assumptions of qualitative paradigm. I see the reality as dynamic. It is a sum of 

many variables. These variables are very subjective and how they are interpreted depends 
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on the situation. I also acknowledge that the nature of my research topic needs to be ex-

plored and explained as something completely new, having its own kind of variables. I can 

only try to interpret what took place and how it affected those taking part. In the end I can 

never find out the absolute truth of what the participants went through.  

 

4.4. Ethnography  

 

 

As concluded earlier the main purpose of qualitative research is to understand reality and 

human affairs. Holliday (2007) states that in a way we do qualitative research every day. 

We try to find meanings to what is going on around us. What is it then in a research setting 

that the researcher tries to find meanings to? By being part of a meaning-making activity 

the researcher is involved in revising the culture. The definition of culture in this frame-

work is necessarily nothing ethnic, religious or bound with nations. It is a situation of peo-

ple coming together. This group of people creates their own culture. Nevertheless qualita-

tive researcher cannot talk about “culture” specifically. It is defined as a specific situation 

where a social group shares behaviors and understandings. The backgrounds of the indi-

viduals or the reasons what they wish to gain from interacting with the group might be 

somewhat similar (Holliday 2007, 10-12), as in this research.  

This thesis follows the methods of an ethnographical study. Ethnography focuses on a par-

ticular setting that creates a unique social reality. Hammersley & Atkinson (1983, 2) state 

that “(---) ethnography is the most basic form of social research. (---) it bears close resem-

blance to the routine ways in which people make sense of the world in everyday life.”  An 

ethnographical study is an interpretation of a culture-sharing social group describing its 

behavior and language; interaction. The goal is to find out how the social group being stud-

ied constructs the surrounding reality. Every ethnographical study is based entirely on the 

interpretations of the researcher of that naturally occurring setting. This can be seen as an 

asset, but ethnography has also been criticized for creating too weak a basis for valid scien-

tific analysis. However ethnography does not seek to find the absolute truth but explores 
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the nature of a social phenomenon emphasizing the individual’s experiences and views; 

how they comprehend their actions and surroundings. (Creswell 1998, 58-61) 

The phenomenon being studied is always strongly linked to the context. The situation 

shows a particular view of reality. Reality does not present itself in this way anytime or 

anywhere else. The interaction of that social group might be different in some other con-

text. Therefore the researcher needs to be very exact when being involved in the interac-

tion. It is a real-world situation that cannot be manipulated but at the same time the re-

searcher needs to be close enough to reach the emic interpretation of the data collected. 

Emic interpretation is the participants’ own understanding. This is the profound goal of 

ethnography. Reaching their own understanding of that particular case might be the basis 

for comprehending the general phenomenon. Often etic interpretation, researcher’s per-

spective on that particular phenomenon, supports the emic interpretations. (Hämäläinen 

1987, 8-10) 

How ethnographical researcher then discovers those interpretations is a complicated task. 

As concluded earlier a qualitative researcher ought to describe the phenomenon and con-

text as it really happened. Ethnography follows strongly this idea. All the collected data 

must be analysed and extensive examples used in reporting. These examples must repre-

sent a holistic view of the data. Ethnographical data can be for example interviews, obser-

vational protocols, field notes, videos or forms. Often the researcher uses more than one of 

these to create a more in-depth interpretation of the setting. Ellen (1984, 213) reminds that 

collecting ethnographical data is not that simple by saying that researchers are often mis-

taken that data is out there waiting for them to “gather”, “collect”, “sort”, “process” and 

“record” it. There are no clear instructions or answers how to collect or analyse data. In the 

end every researcher finds one’s own way. (Holliday 2007, 74-75; Creswell 1998, 112-

113) 

While writing this research these following two factors turned out to be the most challeng-

ing ones in creating an adequate study. These two challenges are reflexivity of the re-

searcher and voluntariness of the group being studied.  
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4.5. Ethical concerns 

 

 

Qualitative research in general is fairly subjective. Therefore an adequate ethnographical 

study requires an unbiased researcher. The researcher needs to reflect in order to create a 

valid study. Self-critical reflexivity in writing ethnographical research has not been self-

evident during the history of scientific research. Today it is though compulsory for a com-

petent ethnographical researcher to recognize the need to identify ethical, political and 

epistemological dimensions of the research. (Marcus 1998, 189-190) In this research I look 

into the current situation among youngsters as well as how current exclusion debates see 

the matters dealt in this thesis keeping in mind that ethnographic study is based on the in-

terpretations of the researcher. Therefore my own backgrounds and previous knowledge 

have had an influence on how I gathered the data and how I concluded my findings. This 

sets the major question in ethnographic or in fact any research: the validity of the study. 

To ensure validity and reliability of this research I tried to stay as close to the data as pos-

sible and give many concrete examples from conversations during project meetings. Nev-

ertheless these examples set another big question of which comments I can write down to 

sustain the anonymity of the informants. I needed to carefully pick the appropriate infor-

mation to minimize any harm caused to the participants. 

I had to leave out any reference to the sexes of the participants, the precise illnesses they 

had and the locations mentioned in the discussions. Unfortunately some of these comments 

would have been beneficial to the study but naturally the anonymity of the participants 

comes first. Leaving these comments out might have also reduced the versatility of the 

research. 

In addition to reflexivity and ensuring anonymity of the participants the researcher needs to 

respect the voluntariness of everyone interacting in the research setting. There is no self-

evident right to study anyone or anything; it is always a question of voluntariness. The 

field notes made about those being studied are something very personal and sensitive. I 

needed to acknowledge that I do not own those experiences and therefore needed to modify 

them albeit as little as possible. Therefore if a comment had something too revealing in it, I 

had to leave it out completely.  
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Nevertheless the real person is always translated into a textual subject who speaks from the 

research. Ellen (1984, 214) highlights that “[---] writing a text is a monstrous simplifica-

tion of an orally delivered speech”, referring to research in general with the term text. Re-

searcher can never directly describe a lived experience but only a representation of it. 

Therefore s/he needs to be very careful what to write. The experiences of this person are 

neither authentic nor real, they are a description. One can even question if the social group 

of a particular research setting presents reality when the participants know they are being 

studied. The researcher is responsible for respecting the ones being studied and reporting 

only the information agreed on. (Denzin 1997, xiii, 4-5)  
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 5. THE ANALYSIS OF THE DATA AND THE RESULTS 

 

 

 

I base the following data analysis on Wolcott’s (1994) division of description, analysis and 

interpretation. The description part presents the answer to the question of what is going on 

here; data is processed by creating a descriptive reportage of it. I will introduce a descrip-

tion of the culture sharing group, the participant profiles. The analysis covers the identifi-

cation of the important parts in the description. How did things work among the culture 

sharing group? What kind of effects do the participants have on the project? Interpretation, 

equivalent to conclusion, addresses the bigger picture; i.e. what do the issues studied in this 

thesis mean, all in all? 

 

 

5.1. Research strategy 

 

 

Most of ethnographical data is collected through observation and participation. Ellen 

(1984, 221) argues that in fact participant observation is not a method of collecting data but 

the deeper meaning is to experience what the participants experience. The researcher is 

himself or herself the medium of research. Also Hammersley & Atkinson (1983, 14) sug-

gest directly experiencing that particular social world and surrendering to the culture being 

studied in order to reach reflexivity. This was my approach in conducting the study. I 

wished to feel and experience what the social group did. 

According to Field & Morse there are four ways to collect data by observing while partici-

pating. One option is only to observe purely as a researcher by not having any contact with 

the group. Another way is to spend most of the collection time making interviews and field 

notes but now and then taking part in the activities. The researcher can also observe and 
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take fully part, however so that the participants are aware of the research being made. 

Fourth is the study being conducted in secret and the observer is one of the group mem-

bers. (Field & Morse, 1985, 76-77, secondary source) 

I wished to experience closely what the participants did so I needed to be close to them. 

Due to voluntariness I could not use the fourth approach; conducting the research in secret. 

The situation was so sensitive that I could not have only sat back writing notes. I knew I 

had to gain the participants’ trust to be able to collect any valid data. I was part of the 

group and everyone knew why I was there. I did not emphasize it but made it clear in the 

beginning. Nevertheless observation through participation was more complicated than I 

had expected. I had the idea that the more I participated the better I could observe in order 

to get holistic data. However the more I observed the further away I actually was from par-

ticipating, and the more I participated the less I observed. This created a dilemma: how 

find a balance between these two? In the beginning I was not sure at all what kind of a role 

I ought to take in the group to be able to collect my data. Because the situation was so un-

expected I decided to follow Hammersley’s & Atkinson’s (1983, 2) tip and use the style of  

“(---) watching what happens, listening to what is said, asking questions; in fact collecting 

whatever data are available to throw light on the issues with which he or she is con-

cerned.”  

Using this style I ended up having three sorts of data combined from different sources in 

different ways. This is called triangulation of data. The idea of triangulation is combining 

different types of data, researchers, methods or theories within one research. I use the tri-

angulation of data. Triangulation is applied as a validation strategy due to resulting in wid-

er viewpoints. It offers the possibility to cast light upon a topic from diverse perspectives.  

(Flick, Kardoff, Steinke, 2004, 178-183) Use of triangulation ended up being very useful 

since it helped me to get as holistic picture as possible of the project.  
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5.2. Data collection 

 

 

The time period for my data collection was two months. I took part in the group meetings 

every Tuesday, three hours at a time. I also participated in a weekend long get-together at 

the end of the project. There are three different sets of data: a field diary including informal 

conversation quotes from the participants, a joint interview with the two instructors, and 

feedback questionnaires from the participants asking about their expectation concerning 

the project. 

When starting to collect data I had no idea what the setting was going to be like. I did not 

know how making art was going to be visible or how the young were going to interact. 

Therefore I did not make any detailed data collection plans. I thought of maybe interview-

ing the young people in the end. I knew that random collection could lead to having also 

random, unconnected data,  so I decided to have an open mind. Since I was taking part in 

an art related project I thought it was going to be easy to observe what kind of a role art 

played in the setting. I thought it would be easy to write it down in my field diary. I took a 

very broad focus in the beginning yet concentrating on the process of making art. This 

ended up being a very difficult task since the well-being and social skills of those young 

people were not exactly what I had expected.  

This is when I had to abandon the idea of interviews since the participants could not or did 

not want to talk. I decided to collect any data available and in addition to art look into what 

the social group formed by the participants was like. I wrote field notes after every meet-

ing. Some meetings were very quiet and the expected activities of creating art did not take 

place in a way that I had thought. Some meetings only had two or three participants. Some-

times when the other instructor was absent I was in a way the initiator of the project during 

that particular meeting. The interaction in the setting was so unexpected that I had difficul-

ties grasping what was going on. 

However data collection during the weekend long get-together was productive. The partic-

ipants did in reflect upon issues. Fortunately the atmosphere had reached the point that 

some of the participants could finally speak out, share their ideas and feelings.  
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In addition to my field notes the participants’ expectations and feedback were collected 

and I use them as supportive data. These written responses are only a couple of words or 

sentences long so I will present them fully later on in the data analysis. Even though the 

feedback consists of fairly short notes they reveal what the participants wished to gain and 

how these wishes were fulfilled. 

I also interviewed the instructors after the project on how they saw the past two months. 

This interview shows their perspective and important insight to the project and partici-

pants.  

 

 

5.3. The participants’ profiles based on the ethnographic data 

 

 

There were six young people taking part in the art project that was led by two instructors. 

The project was organized by Myrsky as cooperation with an organization that promotes 

better mental well-being. The project was aimed for young people and taking part was vol-

untary.  

The instructors were one male and one female. The female was a professional artist, an 

actress and a theatre director. The male was a doctor working in the psychiatric field. The 

participants consisted of five females and one male. I decided to call all of the participants 

females in order to protect the anonymity of the male participant. I do not feel that the sex-

es of the participants affected the course of the project or that the male due to his sex dif-

fered a lot from the other participants. All of the participants were from 20 to 25 years old 

and lived in the city where the project took part. 

All of the names have been changed in order to protect the participants’ identity. The par-

ticipants are Susan, Mary, Taylor, Grace, Anna and Jane. The instructors are named in-

structor1 and instructor2. 
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No one in the group knew each other. They were all from different kinds of backgrounds 

but shared the condition of not feeling mentally well. Everyone knew that the other partici-

pants had maybe same kinds of difficulties in life which created a feeling of togetherness. 

At the same time the different conditions created an atmosphere of uncertainty.  

The first part of triangulation is the analysis the ethnographic data. Wolcott states that 

“there is no such thing as “pure” description” (1994, 13). Keeping in mind Wolcott’s quo-

tation and my own position as a researcher I start by presenting participant profiles. 

In this part I use mainly my field diary. I have also added few instructor comments to sup-

port my diary entries. I underlined in the data the parts that dealt with each of the partici-

pants. I joined the parts together and wrote a description of each of the participants.  

 

Susan – “Everyone is different but good” 

From the outside Susan seems to be feeling fine. She writes her own songs and plays in a 

band. Susan waits eagerly for their concerts in the end of the year.  

She suffers from a serious mental illness and sometimes misses out on project evenings 

due to simply feeling too tired. Sometimes she seems very nervous, especially when she is 

under a lot of stress. Susan once ripped her cuticles off due to feeling bad. 

Instuctor1: 

But did you hear her explanation why? These things here are broken, like torn open 

[shows cuticles]. They are gills she uses to breathe. It was like that at times, I mean not 

quite normal. 

Instructor2: 

I don’t know if you noticed that she had some sort of a thing with her teeth. She talks like 

this as well. That is why it looks so weird and her mouth is so stiff. She never shows her 

teeth. And while eating she talks like this, keeps her hand in front of her mouth all the time.  

She was very lonely in the beginning of her condition even though she often talks about 

having a caring sister. She is still afraid of being alone. 
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I’m afraid of the things I will miss, for example if the world will end and I die, everyone 

would go. I wouldn’t need to leave alone. 

It took a long time before her parents understood what was going on with her wellbeing. 

Now they hide things from her to decrease her stress, being perhaps overprotective? Susan 

has already retired due to her condition and lives in a rehabilitation institution. She likes it 

there. Nevertheless she is about to move to her own apartment. Susan feels that she can 

already cope without too much extra support.  

Well it’s really nice there. There are seven of us. But now at the turn of the year I’m mov-

ing to my own apartment. They are increasing the support in the rehabilitation institution 

and I don’t need that much support. 

She wants to have a family one day and look back on life as a grandmother. Susan talks 

about having gone out with a nice boy but at the same time having to spend time in the 

hospital.  

Yea immigrants are so nice, but it didn’t work out because I had to go to the hospital. But 

he came there and called me and when I met him for a coffee looking really ugly, without 

makeup and everything, he still asked for my number. I was really flattered. 

She is fairly self-confident and stated she has acknowledged her worth by saying: 

Yea, it’s like learning to read. 

She added that:  

Everyone is different but good. 

 

Mary –“Why do you need to rush around until you just simply cannot anymore?” 

Mary has moved to her current place of residence a couple of years ago with her boyfriend 

and is far from home. She studies and is about to graduate soon. Nevertheless she is doubt-

ful about writing her diploma work due to her condition. Mary does not know what future 

will bring because at the moment she feels very lonely and depressed. At times she acts a 

bit aggressive. Mary feels she has done too much and now faces burnout. 

She has always been that nice girl who cannot say no to anything. 
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I have always had that nice girl –attitude. Yes, boss, yes. But in reality I’m exhausted. Why 

do you need to rush around until you just simply cannot anymore? 

It would be so clever to get rid of everyday routines. Last summer I would have needed 

some time out but it’s so easy as a student to take on occasional work, during weekends 

and so on. You shouldn’t wear yourself out.  

Mary feels that her relationship has come to its end and she does not either get the support 

she wants from her parents. She says her parents do not understand how tired she is. They 

advise her to do things that she simply cannot.  

Just get a grip on yourself, go for a run, it will cheer you up. If they say that one more time 

I don’t know what I’m going to do. Why can’t they just get it, if I’m too tired to get out of 

bed how could I go for a run? Then they said we will get you a dog so you can go for runs 

with it. Oh no. 

My parents are so demanding. When I was almost given sick leave they said: WHAT, FOR 

YOU? They don’t support sick leave. 

Nevertheless at times Mary is very active and talkative, and can laugh at herself. She has 

some tips on how to get yourself moving when feeling tired and not up for anything. 

Make a pancake. Then you have to do something, for example go out and buy groceries for 

it. After that it’s easier to continue doing something else. 

She does handicrafts and maybe wishes to get to study that someday. She writes poems and 

deals with her thoughts that way. 

 

Taylor – “Well, I would like to be braver, but then again why would you need to be brav-

er?” 

Taylor studies. She likes Star Wars and plays Carcassonne. According to herself she is 

good at understanding people and the bigger picture. Nevertheless she is constantly very 

anxious and shy. She is very quiet but wishes to become braver. This affects her social life 

so she does not have that many friends. However she questions the importance of being 

brave. 
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Well, I would like to be braver, but then again why would you need to be braver? 

At times she comments during discussions and shows the inner courage she has. She has 

for example got over her fear of heights. 

I have also been afraid of heights but then I just stopped thinking about it. I just like forgot 

about it. And I’m not anymore. 

Taylor seems to overanalyze things which increases her worries and stress. Nevertheless 

she always smiles and seems to feel good. Taylor would want to make friends but her shy-

ness is preventing her from being able to communicate with others.  

 

Grace – “I like playing the guitar and spending time with my family.” 

She is very quiet around strangers and does not comment on anything if not asked. She 

seems interested in what happens around her but is very shy to act on it. She likes being at 

home. 

I like playing the guitar and spending time with my family.  

Grace is depressed and easily ends up doing nothing. During a discussion she told that she 

is really afraid of death. She turns to her family and does not easily make friends. Yet, she 

is lonely and wants to get to know new people.  

Instructor1. She [Grace] told that she had seen a lonely Eeyore soft toy in the store when 

she was a child and wanted it, because it looked so lonely. And then she wrote that she 

identifies herself to Eeyore. I mean, that’s an obvious cry for help from someone suffering 

from loneliness. 

 

Anna – “It’s you experiencing yourself.” 

Anna is very talkative and social. She studies at the university and is interested in what 

happens around her. She used to study in vocational school but thought it was too limited 

and strict.  

It was like being in secondary school. 
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She likes the freedom she gets at university. Nevertheless studying has taken her quite a 

long time because of her absences due to her condition. 

I have had so much going on and since last spring so many things have happened that I 

have had to go through those. 

I was once hysterically afraid of dying until I realized I was only afraid of living. 

Anna suffers from major depression and seems very tired. She finds it difficult to talk 

about her condition. She likes doing artistic things with her hands. Anna is quite self-

confident and hopeful about the future. She acknowledges that everyone is unique.  

Everything is unique. It’s in all of us. But it’s like IN you. It’s not a performance. It just is. 

It’s you experiencing yourself. 

She finds it difficult to finish the projects she has started. Anna lacks perseverance. She is 

scared of losing something which makes it hard for her to concentrate. Overcoming that 

makes her happy. 

It’s cool to notice how much you can actually achieve during one day. 

 

Jane  

Jane is smiley but also very tired. She suffers from a serious mental illness that makes it 

difficult for her to communicate normally. She has stayed at home for years before this 

project. 

Nevertheless she seems to be interested in others and wishes to communicate more. Some-

times she starts a discussion but maybe finds it difficult to follow it through. Her condition 

though makes coping in life difficult. 

She was also absent a lot during the project. 

Instructor1: And when you actually think about that, I mean she said not having been 

around people and outside home in years. And she has now just started her treatment [---] 

In a way the whole situation is new to her as well, so I think that’s why she was absent 

during those last meetings because it must be really tough for her to start dealing with her 

condition. 
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5.4. The instructors’ views of the challenges of the project  

 

 

The second part of the triangulation of data is analyzing the instructors’ interview. The two 

major themes that rose from this are the challenges and the role of art in the project.  

Howard Becker (Wolcott 1994, 163-164) suggests that by identifying the key problem con-

fronting the group the researcher can understand the phenomenon better. I feel that the 

underlying challenges in this project influenced strongly on the results and why the setting 

was difficult.  

As seen in the profiles the participants differ from each other. They all have various condi-

tions and life situations that affect the project and create challenges. Challenges in general 

are not necessarily purely negative. I will now concentrate on challenges that I sensed to 

complicate the project. I present the major theme that arose from the data: psychological 

challenges in communication and self-expression. After that I shall look at the role of art in 

creating participation amongst the youth. 

 

 

5.4.1. Psychological challenges: communication and self-expression 

 

 

Surprisingly nearly all of the participants have some sorts of mental health problems that 

could have been the crucial condition triggering deviation from the standard life course.   

Susan suffers from a serious mental illness that has prevented her from being at home. She 

lives in a rehabilitation institution and has already retired at a young age. Her condition 

challenges how she is able to make new relationships and commit herself to others. Even 

though Susan was quite talkative and social she could not due to her condition reflect upon 
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how she felt. This made it difficult for the instructors to carry through some of the tasks 

and for me to observe her. 

Grace could not reflect her thoughts either. She feels lonely and is not very social that 

makes it difficult for her to communicate. You could not tell what she was thinking. 

Besides Grace, Taylor stayed being a bit of a mystery because she was very quiet as well. 

As far as I and the instructors can tell she does not have any diagnosed mental health prob-

lems. Her shyness nevertheless prevented her from sharing her thoughts and reflections.  

Mary and Anna all suffer from different types of depression. Mary feels she is facing burn-

out and exhaustion due to being involved in too much. She says not being able to refuse 

from work and have a break. These have caused her tiredness and depression. Anna suffers 

from major depression that causes her being tired. She is still at times very talkative and 

easy to communicate with. Even though Mary and Anna both suffer from depression they 

could to some extent reflect what was happening around them and how they felt.  

In total all of the participants stayed quite distant that made the project difficult for the in-

structors to carry through as well as for the participants to communicate with each other.  

As I am following Wolcott’s (1994) approach the essential features of the data when it 

comes to participants are the mental health problems. Next the approach suggests finding 

the underlying relationships caused by these features. I state that the mental health prob-

lems were the reason why it was difficult to communicate and reflect in the project.  The 

verbal interaction in the project was quite limited. 

To support the participant profiles I shall discuss data from the instructors’ interview. 

 

Instructor1. We were just talking about it with instructor2 that it’s not normal social inter-

action because those people are so ill. We were just saying how strange the atmosphere is 

and those people, they don’t communicate the way we’re used to people communicating 

and they don’t know how to discuss or reflect. 

Instructor1. That strange atmosphere there, it is surely the result of that many ill people 

having difficulties being and communicating with themselves. It’s not normal interaction. 

[---] They don’t have abstract thinking skills. And during feedback they can’t use normal 
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ways to reflect their works. You just have to follow some sort of signs to figure out what’s 

going on. 

Instructor2 continues.  

This is again about how people can reflect. How well do they come along? These don’t 

start reflecting so much in-depth. They don’t necessarily have the ability to understand 

positive as well as negative matters. 

Instructor1 continues her worry over participants and how it is difficult to approach them. 

Instructor1. “It is tough when there is always someone crying during every break. It is hor-

rible to see how desperately that person needs a friend but at the same time is in a condi-

tion that I cannot approach.” 

As seen in the interview quotations the atmosphere and communication among participants 

and instructors was limited. The instructors acknowledged that due to the participants’ 

conditions having discussions and reflecting on the project tasks was difficult. Instructor1 

also presents her worry and frustration of not being able to help the participants even 

though she sees the need for that.  

Instructor2.  You need to have the time to reflect and we had even planned an hour’s time 

for that from the end of every meeting. But they don’t talk. It doesn’t work.  

Instructor1. Yea, the feedback round took like two minutes. 

 

 

5.4.2. The role of artistic activities in promoting participation 

 

 

Next I will look at what kind of a role art had in the project. I describe and analyze situa-

tions from the project where precisely art affected the participants. Through these exam-

ples I will present the essential features and meanings art carried. 
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In chapter three I divided art into three areas according to Kaplan: art transforming our 

emotions, the importance of making art and art as a tool for communication. (2006, 95) All 

of these three areas can be seen in the following analysis. Kaplan’s division followed sur-

prisingly the major roles that arose from the data. 

I linked the art transforming our emotions and the importance of making art parts to create 

the first major role, art creating metaphors. The second major role follows Kaplan’s third 

area of art, art enabling communication. 

 

 

5.4.2.1. Art creating metaphors 

 

 

Instructor1. Anna found a pretty good metaphor for how she felt. She chose a spoon with 

holes in it. She said that it’s like her; everything just runs through, nothing stays. Then she 

started making a sculpture where there was something on the spoon. There were pearls. 

Even though she never finished this work of art there were already pearls staying on the 

spoon. It’s amazing how you have a concrete metaphor for how you feel; how you’re not 

able to grasp anything in life. And that now you have succeeded to make pearls stay in it. 

In this quotation instructor1 explains a situation where Anna has created an art work pre-

senting her feelings. She was lost in life, feeling that nothing is going well. By the time she 

created the art work she felt that some aspects in her life were showing hope. Anna trans-

formed her feelings to the work of art and made it a metaphor to resemble her feelings. 

Prior to the next two quotations instructor1 has been talking about recycled sculptures 

made during the projects. The idea in recycled sculptures is by using old recycled materials 

to create something new.  

She describes an example of a recycled sculpture resembling Susan’s feelings. 

Instructor1. I think the recycled sculptures still work really well. Susan said that somehow 

she can’t be herself in her home town, and instead feels more free abroad. She used sun-
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glasses to make earrings; now a part of the south is always with her. The earrings allow 

her to feel like during her holidays, in her home town as well. 

She continues giving an example of Grace’s sculpture: 

Instructor1. For example when we made those recycled sculptures, Grace picked the tiny 

Eeyore soft toy. And she had written, she never said it out loud, I mean she told that she 

had seen a lonely Eeyore soft toy in the store when she was a child and wanted it, because 

it looked so lonely. And then she wrote that she identifies herself to Eeyore. I mean, that’s 

an obvious cry for help from someone suffering from loneliness. When we started making 

those sculptures she made a friend for Eeyore. Even though she is not able to conceptual-

ize her thinking I think that she now has that tiny Eeyore, and that Eeyore has a friend. 

This has been an empowering experience for her. 

This example shows how Grace has transformed her thoughts into the tiny Eeyore and 

made a friend for it to stop the loneliness.  

Instructor1 shares her own thoughts of how the art making process leads to the kinds of 

expressions as described in the previous quotations. 

Instructor1. I have been thinking about what is really the role of art, it is a language before 

words. In our training we discussed that first comes the feeling, then recognizing the feel-

ing, then understanding it, and then expressing it. In this project we do it the other way 

around. First expression, then we start to think what was that feeling all about and what 

did it actually express. 

She states that the role of art is being a tool to express your feelings and afterwards under-

stand them through analyzing what kinds of metaphors the expressions created. For exam-

ple in Grace’s case she was first given free hands to make a friend for the tiny Eeyore. Lat-

er this was looked into as what it could resemble in Grace. Grace herself created a concrete 

metaphor for her feelings by using art. 

 

The next example is my own thoughts from the field diary. It describes a situation where 

the participants were given a task to write and draw their life paths. Art was used as a tool 

to reveal your past and future. For Taylor this was difficult. 
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Field diary. We started off with creating our life paths sharing a massive piece of paper. 

Taylor really had difficulties starting the task. She was sitting there for half an hour doing 

nothing. She was looking down and thinking, figuring out where to start. Finally she drew 

a line on the paper. What was she thinking, what made her start? What happens during 

those moments when art makes one think and transform experiences into something mate-

rial? 

This moment showed that creating metaphors and showing feelings through art can also be 

difficult. It made me think what happens during those moments when maybe even uncon-

sciously you transform your thoughts into concrete material. I will come back to this in the 

final discussion.  

 

 

5.4.2.2. Art enabling communication 

 

 

Instructor1. What I think is the key separating this project from being simply a craft group 

is that there was always the substance. It was not only about making something random 

but there was always that thought to be shared and communicated to others through art. 

Instructor1 one mentions that this project always had a substance, a deeper meaning. This 

meaning was the goal of the project. Communication and sharing your thoughts were what 

made this project unique. Art was used as a tool to convey how the participants felt.  

She continues by justifying how art has a language of its own. Instructor1 describes a situa-

tion where instructor2 wonders how instructor1 gives feedback of the artworks. She ex-

plains how discussing about art you can actually discuss on something more profound.  

Instructor1. Instructor2 said an interesting comment one day when we were talking about 

their [participants’] works of art, about how I give feedback of them. She said not knowing 

how to use the kind of language I do. Maybe that is the answer to why precisely an ART 

project. It has a language of its own. When someone is allowed to paint freely whatever, 
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you can start a discussion on why hasn’t that someone dared to draw on the other corner? 

You can also talk about the colors or the layout. Through an abstract work you can talk 

about matters that you cannot in a direct discussion.  

Anna commented on the same matter during the weekend long get-together. She explained 

that while making art she could open up more easily. 

My comment during the interview. Yea I understood that Anna had been in other kinds of 

group projects before as well, ones that were only about discussions. I mean she had not 

got that much out of them because it was only about discussions and she found it fraught. 

Then she said that when she could make something at the same time, she could also dis-

cuss.   

According to these examples art has some sort of a language of its own. It enables commu-

nication and gives discussions more possibilities. 

 

5.5. The analysis of the questionnaires  

 

 

As the third part of the data triangulation I use the questionnaires as supportive data. I look 

into how the participants found the project. I will look at their expectations before the pro-

ject and the feedback they gave after the project. 

These written responses are collected in two ways. The participants filled in Myrsky’s ex-

pectation questionnaires and also wrote down expectations as in open answers on blank 

papers before the project. After the project they wrote down freely feedback on blank pa-

pers as in open answers as well. All of these responses were given anonymously. Because 

there are only so few of them I will present all of their answers and afterwards analyze 

them by looking for major themes in them. 
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5.5.1. The participants’ expectations 

 

 

First I shall present their expectations as open answers. 

 

Open answers: 

 I hope I’m not afraid of new people. I hope I’ll discover new ways to express myself 

in this course. I got to know graphic art and I’m interested in trying out linocuts or 

dry pencil technique. Dream: to become an artist, own exhibition. 

 I hope to get peer support and friends and nice time together and I wish for oppor-

tunities to express myself and through that discover myself better. 

 I wish someone would like me. I wish that I wouldn’t need to be ashamed of not be-

ing artistic. 

 I wish that I would learn to express myself in more diverse methods. 

 What do I wish from the group? That I discover my own place. Good group spirit. 

 Strengths for everyday life. Joy of life. Support in issues one needs to face in every-

day life. 

 

They also filled in Myrsky’s expectation questionnaire that had three main questions in it. I 

present now the answers to those questions. 

 

1. Why did you want to take part? 

 I wanted to develop myself and meet new people. 

 As an experiment, due to recommendation and loneliness. 

 I’m quite lonely, I wish to get friends. I have moderate depression and I wish to gain 

strengths for everyday life. 

 Routines for everyday life. 
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 I have been depressed and had an eating disorder for the past three years, so I 

thought that a group like this could in some way raise my spirits and give a new 

kind of boost to my life alongside my rehabilitation. 

 This is about art activities and I haven’t been outside my home around people for 

many years. 

 It sounded interesting 

. 

2. What kinds of activities do you expect of Myrsky-group? 

 As diverse, concrete and calm time as possible. Time for every task 

 Art activities, therapeutic. 

 To get to know others. 

 To express my own feelings through art, to ease bad feelings. 

 Art activities. 

 Visual arts, because I have always liked it. I expect good group spirit and collective 

activities and to experience some new art things. 

 New ways to make art, I guess? 

 Art activities. 

 

3. What do you wish to gain from this group?  

 New experiences and friends etc. 

 A partner.(meaning a girlfriend or a boyfriend) 

 Strengths. 

 To raise my spirits. 

 To be able to express myself in as many ways as possible. 

 To feel that I am able to be surrounded by strangers. New ideas. 

 I don’t know. 
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I joined Myrsky’s questionnaires and the open answers since they both had similar 

kinds of themes. I created four major themes according to what types of answers ap-

peared the most: 

 

1. Strengths and joy 

2. New people, friends, group spirit and support 

3. Art activities 

4. To be able to express and/or discover myself 

 

Table 1.Expectations of the participants  

Categories 1. Why did you 

want to take part? 

2. What kinds of 

activities do you 

expect of 

Myrsky-group? 

3. What do 

you wish to 

gain from 

this group? 

Open answers 

1. Strengths and 

joy 

 

- I wish to gain 

strengths 

- raise my spirits 

 

 

 - strengths 

- to raise my 

spirits 

 

- strengths for 

everyday life 

- I wish someone 

would like me 

 

2. New people, 

friends, group spir-

it and support 

 

- meet new peo-

ple 

- due to recom-

mendation and 

loneliness 

 

 

- to get to know 

others 

- I expect good 

group spirit and 

collective  

activities  

 

- new experi-

ences and 

friends  

- a partner 

 

- I hope to get 

peer support 

and friends and 

nice time to-

gether 

- good group 

spirit 

-  support in 

issues 
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3. Art activities 

 

- this is about art 

activities 

 

- art activities, 

therapeutic 

- express my own 

feelings through 

art 

- art activities 

- art activities 

- visual arts, be-

cause I have al-

ways liked it 

- new ways to 

make art 

 

 - dream: to be-

come an artist 

4. To be able to 

express and/or 

discover myself 

 

- I wanted to de-

velop myself 

 - to be able 

to express 

myself in as 

many ways 

as possible 

- learn to ex-

press myself  

- discover my 

own place 

- opportunities 

to express my-

self 

- discover new 

ways to express 

myself 

 

In table 1 I present the four categories with the most relevant parts of participants’ answers. 

Those answers are written under the question being asked and next to the category they fit 

in. On the left side one can see the categories. Questionnaire’s questions are marked above 

with a section for open answers. 

The first category could be seen in many of the answers. The participants clearly had a 

wish that they would gain more strength and joy to their lives by taking part. Raising spir-

its and getting someone to like you were also mentioned. These show that the participants 

were maybe feeling tired but willing to try. 
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The second category featured the most in the answers. Meeting new people and spending 

time together were seen as the most important aspects expected of the project. The partici-

pants wished to experience good group spirit and get friends. They also looked for support 

from the group. The participants were lonely and thought this project could bring change to 

that. 

The third category shows clearly that the activities the participants were expecting needed 

to deal with art. The project was promoted as an art project; therefore quite naturally the 

participants also were expecting this. Art was also the main reason of one of the partici-

pants taking part and even one of them dreamt to be an artist one day. These answers show 

that art played a big role in the participants’ motivation to take part. 

The fourth category of expressing oneself came up clearly in the open answers. The partic-

ipants wished to learn how to express themselves better. One of the participants also 

wished to discover one’s own place in the world. This shows how they wanted to know 

how to bring out their feelings and thoughts but did not know how to. Many of them had a 

wish that the project could meet these expectations. 

 

 

5.5.2. The participants’ feedback 

 

 

The participants also gave feedback at the end of the project. They gave it as open answers. 

Now I present the feedback they wrote down freely on blank paper. This feedback was 

given at the weekend-long get-together at the end of the project. This is why there are ref-

erences to the get-together.  

First I present the feedback as a whole. After that I look into how it measures up to the 

participants’ expectations.  
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1. Mentally tougher than the previous get-together and went by faster. Less free time. It 

was nice to get a power animal. A very personal and nice thing. The shower in room 3 

could not be pulled up enough. The power word exercise was tough because the topic is so 

painful. The instructors are the best. 

2. It was nice even though I felt quite uneasy. I got support and energy from others. This is 

a cool place and the food is really good. A nice and intensive group. There were a lot of 

materials. I was at first a bit negative towards the power tree idea but in the end it turned 

out to be a nice thing. 

3. An interesting get-together. Weekend went by fast. 

4. What I liked: making things by hand was nice, meeting new people, somehow the atmos-

phere was more relaxed than among the people in the spring group. What I did not like: 

feeling tired due to lack of sleep, I did not quite understand the power word exercise so 

maybe we could have skipped it or done in another way.  

Feedback on the practical arrangements: practical arrangements worked out alright, at 

least most of it since I don’t have any particular feedback to give. 

Feedback for the instructors: I was nice to meet up after a long time in this sort of atmos-

phere.  

What did I learn? On practical matters probably nothing but I guess I learnt something 

from myself. 

What did I feel? In the wild you realize really well how winter is approaching. It results in 

sort of a sad feeling of giving up something. 

5. I liked doing crafts and discussing. I did not like choosing the aggression words. Practi-

cal arrangements were well taken care of. Thank you for listening and the nice activities. I 

learnt to solve problems. I felt meaningfulness. (= koin mielekkyyden kokemuksen) 

6. Feedback on the get-together!  

What did I like? Making of the masks and taking photos was really nice (+spirit of the 

tree). Also the relaxation exercises. 
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What did I not like? Categorizing the aggression words was a bit, no VERY, boring and 

annoying. Time went by really fast, REALLY. 

Feedback on the practical arrangements: everything went alright + the food was really 

good. Could have had more time for activities and breaks.  

Feedback for the instructors: You were really nice and instructions for every activity were 

clear. It felt maybe a bit difficult to ask for help and talk to you? I don’t know. 

What did I learn, what did I feel? I learnt? I felt excitement, insecurity, inadequacy but 

also enthusiasm, joy of creating? 

 

I created three categories according to what types of answers appeared the most. This re-

veals what how participants felt the project affected them the most. 

 

1. Made possible social situations and gave support 

2. Offered art activities 

3. Enabled to learn about themselves and their feelings 

 

Table 2. Participants’ feedback 

 

Categories 

 

 

1. Made possible 

social situations 

and support 

 

- thank you for listening 

- I liked discussing 

- meeting new people, somehow the atmosphere was more relaxed 

- an interesting get-together 

- the instructors are the best 

- I got support and energy from others 

- a nice and intensive group 
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2. Offered art 

activities 

- Making of the masks and taking photos was really nice (+spirit of 

the tree). Also the relaxation exercises. 

- categorizing the aggression words was a bit, no VERY, boring and 

annoying 

- nice activities 

- joy of creating 

- I liked doing crafts 

- making things by hand was nice 

- It was nice to get a power animal 

3. Enabled to 

learn about them-

selves and their 

feelings 

- I learnt to solve problems. I felt meaningfulness. 

- I felt excitement, insecurity, inadequacy but also enthusiasm 

- I guess I learnt something from myself 

- it was nice even though I felt quite uneasy 

- power word exercise was tough because the topic is so painful 

 

In table 2 I have divided the feedback given into three categories: social situations and 

support, art activities and learning about themselves and their feelings. I created the cate-

gories according to the type of answers to be found the most in the feedback.  

Table 2 shows that the participants felt they had the chance to experience social situations 

and group atmosphere. They felt positively about the others taking part and got to com-

municate with them. Social aspects were according to the feedback perhaps the most posi-

tive outcome of the project. 

Most of the participants also liked the art activities. In addition to social aspects making art 

was clearly the other major asset of the project. According to the feedback those two cate-

gories created the major pros of the project. The participants felt making art was nice and 

one mentioned experiencing joy of creating. Some of the exercises were mentioned sepa-

rately due to finding them beneficial. Also some negative feedback was given of the activi-

ties. All in all art raised a lot of thoughts. 

The third category shows how the participants found the project brought out feelings in 

them. It also presents how they learnt about themselves. Some of them wrote down having 

experienced negative feelings, some positive and some both of them. One of the partici-
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pants felt the project helped gaining problem-solving skills and made one feel meaningful. 

One of them learnt something about oneself. All in all many participants felt the project 

affecting their feelings.  

 

 

5.5.3. Summing up: how did the project meet the participants’ expectations? 

 

 

One can find similar kinds of themes when comparing table 1 and table 2. The major simi-

larities can be seen in social aspects and making of art.  

According to the expectation questionnaires the participants wished to meet new people, 

experience good group spirit and get support. This was met to some extent in the feedback. 

Mainly the feedback expressed the participants having liked the communication such as 

listening and discussing. Group was seen as nice by one of them and another one had got 

energy from others. Nevertheless for example meeting new people was mentioned in only 

one answer in the feedback questionnaire when in the beginning of the project it was 

wished for by four of the participants. 

Another big expectation was gaining strength and raising one’s spirits. Either one of these 

did not appear in the feedback at all. Also expressing oneself was mentioned five times in 

the expectations when in feedback none one of the participants felt they had particularly 

felt the project helped them to express themselves better. 

However expectations to be able to discover and learn about oneself can also be seen posi-

tively in the feedback. One of the participants felt the project helped her to learn about her-

self. Another one said the project gave problem-solving skills. One participant felt mean-

ingfulness; she liked who she was at the moment. There was meaning to it all. Two of the 

participants wrote they had experienced negative feelings. This does not necessarily mean 

that they did not gain something else, as they also mentioned. For example the other one 

mentions still having had nice experiences. 
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Art was seen strongly in expectations and also feedback. The participants expected the 

activities of the project dealing with art. Most of them just simply wanted to make art. One 

of them wanted to express herself through art. Another one wished to learn new ways to 

make art. One participant wished to experience some sort of therapeutic art activities. The 

feedback shows how all of the participants have something positive to say about making 

art. There are mentions of nice activities, liking crafts and making things by hand and en-

joying the relaxation exercises. Nevertheless also some of the activities were found annoy-

ing or tough. 
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6. DISCUSSION 

 

 

 

Art can be a way to create participation and enable communication but might be difficult 

among young people suffering from mental illnesses. The participant profiles reveal that 

mental issues can very well trigger a young person deviating from so called normal life. 

All of the participants shared something similar; they had difficulties getting their voices 

heard and reaching for something they wanted in life. They felt uneasy about their lives. 

They did not feel meaningful and that they mattered. Some were depressed, some suffered 

from bigger mental health problems and some simply were not able to communicate with 

the people around. If you are not able to join the community around you, you may be left 

alone. It can result partly from your own actions, or the society’s. As seen here, it can also 

result from your mental wellbeing. When you are left alone, you easily stray from the so 

called normal interaction. Life is about interaction. When one lacks skills to interact, one 

has difficulties creating a safety net. Without a safety net setbacks in life can hit harder 

than expected.  

As seen in the theory part a young person having a safety net is crucial. Safety net can be 

education, being in school, having a degree to partly base your future on. According to 

research education truly plays a vital role. Safety net can also be the surrounding commu-

nity or simply one’s friends and family. When a conflict between the individual and the 

community takes place, the individual looses the ability to take part in the society. The 

societal norm system does not accept the individual. This societal norm system is what to 

some extent rejects mentally challenged individuals at the moment. Simply showing you 

exist and need people around in spite of your mental condition can be a difficult mission 

for some. These participants had that bit of courage and will to try, to try to improve their 

lives. They are the lucky ones who still have the motivation to act in spite of accumulation 

of problems affecting their everyday life.  

Even though the participants had difficulties discussing and in self-expression, they ac-

cording to the feedback had gained something positive from the project. I feel that if this 
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project had been longer the results would have been even better. Changes in these partici-

pants’ lives take longer. I do still think this project was a positive push to the right direc-

tion. From an observer’s viewpoint I could see them making progress, meeting new people 

and realizing they are not the only ones with the sort of condition and life situation. Ac-

cording to the feedback many of them learnt something. Most of them liked the group. And 

what I think was the most important thing; most of them took part in every Tuesday night 

meeting. This shows they had a reason coming back Tuesday after Tuesday. The project 

mattered.  

Due to the participants’ wellbeing the project faced some major challenges. It was difficult 

for them to communicate. They expected to learn to express themselves better during the 

project and get support from the group. It was challenging for them to verbally make sense 

of what was happening around them, or in them. This is when art came into the picture. It 

was used as a tool in enabling communication and understanding yourself. 

Art was the main factor enabling communication and interaction in the project. As ex-

plained in chapter 2 art has three major effects on us: art transform our emotions, art is a 

tool for communication and making of art is a special kind of a process. According to the 

data analysis art affected the participants’ emotions and to some extent brought them out. 

When looking at the expectation questionnaires one can evidently see that none of the par-

ticipants were there only to make art. There was something else as well. Art meant some-

thing else for them too. I cannot say though if they realized what kind of a role art played 

in the project. For example when Grace made the recycled sculpture of a friend for lonely 

Eeyore soft toy did she realize it resembled her own feelings? Or did Susan realize she 

perhaps wanted to escape her anxiety when making earrings reminding her from some 

place abroad that made her feel good? But in the end no one can say what these people 

were actually thinking. But one thing I can say for sure is that art played its role well in this 

particular project.  

Because the participants were in such conditions art carried a therapeutic value as well. A 

wish for therapeutic art activities was even mentioned in one of the expectation question-

naires. As mentioned earlier, therapy is often connected to a medical framework. I call this 

formal therapy. The sort of art therapy that took place in this project I call informal.  

If art therapy is based on the creative process of art making and about art creating a con-

crete element to express one’s feelings then surely this project had aspect of this in it. 
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When the participants made art they processed their thoughts and presented them to others 

through artworks. To justify that this work I could simply present my diary. If I know now 

for most of them what their lives are like, what is challenging them and how they are all 

unique, they must have been able to present this through art and discussions. And as men-

tioned earlier discussions were limited. Art replaced a lot of the non-verbal discussion and 

conveyed how the participants felt. 

But can art truly prevent exclusion? First of all is there even such a thing as an excluded 

youngster? I have been travelling all over the world but never have I faced this topic as 

often as I do in Finland. Is it because stereotypically Finns get so easily depressed? Why 

do they get so easily depressed? In the end is it all about money then? Taxes make Finland 

go round. If you are not able to do your bit and give your contribution, you are not looked 

at well. I feel like Finland is all about – all for one, one for all- , but then somewhere Finns 

forget the all for one part. Finns aim to be so equal and fair that they do not realize the dif-

ferent needs of people. These people then are stamped as excluded, as the ones who did not 

make it like everyone else did. This is when those people have been excluded by other 

people. 

I know young people who are not working, not studying, but still satisfied with their lives 

and doing well, having a lot of friends and maybe in a happy relationship. Are these people 

excluded and a threat to the society? According to the statistics they are. I have also met 

people who are doing master’s degrees at university, working at the same time and do not 

see the point in anything in their lives. They are under thirty years old, depressed and lost, 

but do not dare to stop and think for a while because of expectations the society has to-

wards them. These are the ones who shine in statistics but in real life face burnout any day 

now. Where is the balance and all for one attitude? Why does everything need to look good 

as a statistic paper but not as a smile on someone’s face? Obviously I understand the value 

of money and the current economic situation but by emphasizing the values prevailing to-

day I feel we are only going more down. I also understand the importance of having mean-

ing to your life, but in the end are not working and studying only some aspects of it? Is 

there not anything else important in life? 

Newspaper article from 2011 suggests that the ones who choose not to make use of the 

education and work opportunities society has on offer they should not ask for anything else 
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either. For the ones who have no idea what they wish to do after compulsory education or 

choose not to study or work right away this is a stamp on the forehead. (Kärkkäinen, 2011) 

Now that Finland’s age structure is getting older young people need to support the system 

stronger than ever before. Work is the key word. This sets huge expectations and stress on 

young people to get works, jobs and careers as affectively as possible. If you fail and get 

excluded the society has put a price of 1.2 million Euros on you. Luckily there are people 

who see the people behind the numbers. Professor Helena Helve has done research on 

youth and understands also other factors in all of this. Young people feel there is little pro-

spect in future and feel hopeless. She emphasizes the impact of these kinds of feelings in 

the life course of an individual and therefore its impact on the whole society. This hope-

lessness cannot only been measured in Euros. The gap between the fortunate and the un-

derprivileged is getting wider. I feel that this is truly something to be worried about. Helve 

also states that if the value of work and education decrease during these unsteady times 

there needs to be something for the individual to replace these with, such as hobbies or 

friends. It is a psychological way to find meaning to life.  (ibid) 

Helena Helve’s thoughts are exactly the kind of thinking this research tries to create. I saw 

the hopelessness in some of the participants of the project. Some of them felt there was 

little prospect in the future. Nevertheless art gave them a possibility to find meaning to life. 

Art was not only something they came to make every Tuesday night as a hobby but a psy-

chological and therapeutic way to make sense of the surroundings. If this art project gave 

the participants any hope for a better future, then art can truly make a difference in creating 

participation and social change through individuals. 
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